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Abstract. The necessity of teaching written online
communication in secondary education institutions is
proved. It is demonstrated that virtual communication can
be a means of learning and a subject of learning. Three
main approaches to teaching writing are considered. The
works of scientists from around the world on the practi-
cal application of product, process and genre-based ap-
proaches to teaching writing are analysed. It is compared
written tasks in text and picture-based formats. The pro-
duct, genre-based and process approaches are compared
in pairs. The advantages and disadvantages of product,
process and genre-based approaches to teaching writing
are described. The stages of teaching handwriting and vir-
tual writing according to the product, process and genre-
based approaches are shown. A multimodal approach to
teaching any kind of writing is presented. A socio-cogni-
tive approach to teaching traditional and virtual writing
is presented. The prospects of using computer games of
various genres in teaching offline and online writing are
revealed. The development of video games as an analogy

of the writing process is considered. The features of virtual
communication and college syllabi in digital writing are
reviewed. The need to include online writing and speaking
in the syllabi of higher education institutions is empha-
sised. The application of the product approach to teaching
virtual English written communication is demonstrated
on the example of the Go Getter learning line. It is indi-
cated that the product approach is best suited for CEFR
levels A1 and A2. The application of genre-based and
mixed methods of teaching online written communication
is demonstrated on the example of the Focus second edi-
tion learning line. The general conclusion is made that the
best result in teaching online written communication will
be shown in a combination of product, process and genre-
based approaches at different stages of English language
learning.
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process approach, product approach, genre-based ap-
proach, New Ukrainian school.
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MOJIEJII HABUAHHS
KOMIT’IOTEPHO-OITIOCEPEJIKOBAHOI AHIVIOMOBHOI
NMUCHBMOBOI KOMYHIKAIIII YUHIB 5-9 KJIACIB
3AKJAIIB 3ATAJIBHOI CEPEJJHBOI OCBITHU

Anomauia. Y cmammi 0ogedeno HeoOXiOHicmb Ha-
BUAHHS NUCLMOBOL OHAAUH- KOMYHIKAYIl 6 3aK1a0ax 3a-
2anvhoi cepeonvoi oceimu. Ilpooemoncmposarno, wo 6ip-
myanbHa KOMYHIKAyis Modice Oymu K 3acobomM HAGUAHHS,
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max i npedmemom naguamnms. Posensimymo mpu ocnoeni
nioxo0u 00 HABYAHHS NUCLMA — NPOOYKMUBHUU, Npoyec-
Hutl ma scauposui. [lpoananizo8amno 00CaioAHcenHs GUeHUX
i3 pi3HUX Kpain c8imy wo0o npakmuiHo2o 3aCmocy8anHs
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O3HAueHux euuje nioxo0ie 00 HAGUAHHA NUCbMA MA NOPIG-
HAHO NUCLMOBI 3A60aHHS 6 MEKCMOBOMY hopmami ma Ha
ocnogi kapmunok. Ilonapno 3icmasieno npooyKmueHuil,
NpoYecHull Mma HCaAHposuli nioxoou 00 HABYAHHS NUCbMA,
a makoxc onucauo ixui nepesacu i medoniku. IIpooemon-
CMPOBAHO emany HAGYAHHs 36UYALIHO20 MA GIPMYANbHO-
20 nuUCbMa 3a NPOOYKMUBHUM, RPOYECHUM MA AHCAHPOGUM
nioxodamu. IlpezeHmogano mynomumooanvHull nioxio 0o
HaBUaHHsL OYOb-5KO20 NUCLMA MA COYIANLHO-KOSHIMUBHULL
nioxio 00 HABYAHHA MPAOUYILIHOSO Ul BIPMYAILHOZO NUCH-
ma.

Okpecneno nepcnekmusu BUKOPUCTNANHSA
KOMN IOMEPHUX [20p PI3HUX JCAHPIE Y HAGUAHHI OQaaliH-
ma oHAAUH-NUCOMA. 3aNponoHO8aAHO PO3POOKY Gideoizop
AK auanozito npoyecy Hanucammsa. Cxapakmepu3oeano
ocobnusocmi 8ipmyanbHoOi KOMYHIKAYI ma HA8YANbHI Npo-
epamu Koneorcy 3 yugpoeozo nucvma. Haeonoweno na
HeoOXIOHOCMI  8KIOUEeHHs. HABUAHMA IHMePHem-NnucbMy
ma 2080pPIHHIO Y HABYANLHI Npozpamu 3axiadie euuloi
oceimu.

Ha npuxnaoi nasuanenoi niniviku Go Getter noxasa-
HO 3aCcmMOCY8aHHS NPOOYKMUBHO2O NIOX00Y 00 HABUAHHS
BIPMYAILHOI AHEIOMOBHOI NUCbMOBOT KOMYHIKayii. 3asHa-
YeHo, Wo NPOOYKMUSHUU NioXio AKHauKpauje nioxooums
onsa pisnie AI ma A2 3a wxanoio CEFR. Ha npuxnaoi na-
suanvroi ninitiku Focus second edition npooemoncmpo-
BAHO 30CMOCYBAMHA JHCAHPOBO2O MA 3MIUAHUX MemOOis
HABYAHHS NUCOMOBOI OHNAUH-KOMYHIKayii. 3pobneno 3a-
2ANbHULL BUCHOBOK, WO HAUKPAWUL Pe3VIbMam Y HAGUaAHHI
NUCbMOBOI OHNIAUH-KOMYHIKaYii 6y0e 00cASHYMO 3a YMO8U
NOEOHAHHA NPOOYKMUBHO20, NPOYECHO20 MA AHCAHPOBO2O
nioxo0ieé Ha Pi3HUX emManax HA84UaAHHs AHSIIUCbKOL MOBUL.

Kniouogi cnosa: nucomo, nucbmosa inmepHem-komy-
HIKayis, npoyecuutl nioxio, NPOOYKMUSHUU NiOXio, JHCaH-
posuii nioxio, Hosa yxkpaincvka wixona.

Introduction. Writing is the most difficult skill
to learn and teach because of its greater standardization
and lack of practice outside the classroom. However, it is
impossible to ignore writing because it demonstrates the
results of previous learning and language use experience.
According to the model foreign language curriculum of
New Ukrainian School (NUS), writing is part of the general
and specific expected results of students' learning and
cognitive activities. With the development of modern ICTs,
virtual communication has become a trend in everyday
communication practices, including student-teacher
feedback. In addition, online communication promotes
the practical involvement of secondary education students
in the dialogue of cultures, the use of foreign language
knowledge and skills in the digital world. In the future, it
is writing skills, including written online communication,
that will determine students' success in higher education,
as most of the students' grades are based on what they
write in tests, exams, assignments, term papers, projects,
graduate works, dissertations, etc. Inappropriate attention
to written communication already at the stage of secondary
education will lead to failure in secondary and higher
education.

Literature review. Ken Hyland discusses the
main approaches to teaching writing. He identifies
three approaches: the text-as-product approach, the

author-focused approach and the processes required for
writing, and the reader-centred approach. The scholar
goes on to describe these approaches and concludes that
all three approaches build on each other (Hyland, 2008).
This paper is a theoretical study, but there are no practical
examples in the article.

Norwegian researchers have investigated the
relationship between picture- or text-based writing tasks
and children's strategies in completing these tasks, as well
as their final written products. The researchers found that
the cognitive load on children would be greater if the task
was presented in the form of a text. Personal and specific
characteristics (time to write and pauses) were classified as
process variables, while content, accuracy, formal aspects,
spelling errors, and workload were classified as product
variables. The researchers concluded that textual tasks had
a significant effect on concentration, perseverance, writing
time, and pausing time during the task — the process
variables. Graphic tasks have a significant impact on
accuracy and formal aspects of writing — product variables
(Sevik and Flem, 1999). Modern authentic materials for
teaching English in Ukraine under the NUS programme
include writing tasks in both text and image form. The
teacher should take into account the results of this study
to choose effective methods and strategies for conducting
a writing lesson.

The study of Yu, Jiang, and Zhou examined the
relationship between product, process, and genre
approaches to teaching writing and Chinese students'
motivation and interest. Teaching writing as a product
had a positive correlation with task management,
planning, self-belief, and failure avoidance. However, a
product approach can cause anxiety, self-sabotage, and
withdrawal. Teaching writing as a process promotes
student engagement in writing, but leaves the motivation
to write unchanged. The genre-based approach to teaching
writing compensates for the disadvantages of the product
approach and increases motivation to write. However, for
Ukrainian students, these results may differ significantly
due to cultural differences and the role of the teacher in
the classroom. In addition, no similar research has been
conducted for secondary school students. Due to the age of
the students, the specifics of the teaching materials and the
teacher's work, very different conclusions can be drawn
about these approaches (Yu, Jiang and Zhou, 2020).

The work of Kanto High School teachers explored
the use of the genre approach to teach textual patterns
and the relationship between written texts and the social
context in which they are situated. Considering the
difference between the product and genre approaches,
scholars argue that both approaches focus on broader
textual characteristics. However, the product approach
helps to familiarise learners with text models only, and
can help to simulate the structure of a text, while the
genre approach develops a more flexible understanding of
the general structures and ways in which genres interact.
The genre approach focuses on ways of using rhetorical
models and language to achieve social goals (Myskow and
Gordon, 2009). That is, when teaching students to write
using the product approach, it is important to discuss with
students the interaction of the genre they are learning with
the social context.
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Chicko Onozawa examines the history, advantages
and disadvantages, and practical value of the process
approach to teaching writing. A process approach to
writing is one in which the focus is on the process that
leads to the production of the text. In the product approach,
on the other hand, the focus is on the end result, i.e. the text.
In the process approach, the learner is the central figure,
and the teacher should act as a facilitator, encouraging
students to express their thoughts and feelings without
shame and giving them sufficient time and opportunity
to rethink and revise their writing. A typical sequence of
writing in the process approach consists of three stages:
prewriting, drafting and revising. Additional stages may
include thinking, planning, editing, and evaluating. The
advantages of the process approach are the opportunity
to think while writing, to explore a topic through writing,
and to focus on more different classroom activities. The
disadvantages of the process approach are less attention
to grammar and structure and the final result, excessive
focus on one's own experience, unrealistic due to repeated
writing, and the threat of failing exams due to time
constraints (Onozawa, 2010). However, many modern
textbooks for learning English as a foreign language
provide an opportunity to apply the process approach to
teaching writing. This means that this approach is useful
in teaching and the disadvantages can be levelled out by
the creativity of modern teachers.

The work of a Palestinian scholar is devoted to
the study of the effectiveness of the process approach
in teaching writing at Birzeit University. The process
approach helped students organise their ideas and edit
their paragraphs (Abed, 2023). A similar study for students
from Malaysia found similar results (Din, Swanto, Latip
and Ismail, 2021). These studies confirm the usefulness of
the process approach.

G. S. Mahdi, M. S. A. Al-Shlmani and
A. a.]J. Mohammed try to define the concepts of «product»
and «process» and provide recommendations for teaching
writing. They say that process writing emerged in response
to the product approach. The researchers argue that the
process approach to teaching writing is best used in both
a full open model of teaching writing and a closed model
of teaching writing (Mahdi, Al-Shimani and Mohammed,
2022).

Blanka Klimova compares product and process
approaches. The features of the process approach are:
text as a resource for comparison, ideas as a starting point
that requires more than one variant, focus on the purpose,
theme, type of text, focus on the reader, collaboration with
other colleagues, and focus on creativity. The features
of the product approach are: imitation of a model text,
the importance of organising ideas rather than the ideas
themselves, one project, highlighting features, including
controlled practice of these features, individual approach
and emphasis on the final product (Klimova, 2014). In
addition, a teacher can combine both approaches to teach
writing. In this study, the combination of methods was not
considered.

In contrasting product and process in English and
Arabic classes in Oman, scholars say that the product
approach to teaching writing is teacher-centred and
requires students to write to only one person, the teacher.
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In turn, the process approach to teaching writing is student-
centred and pays special attention to different audiences
(Al-Mahrooqi and Denman, 2015). The present study
confirms the findings of Chieko Onozawa on the process
approach.

Malaysian scholars review product, process, genre
and multimodal approaches. The genre approach focuses
on the linguistic features that are necessary to convey ideas
to a particular audience, depending on the type of text. The
advantages of the genre approach include familiarity with
different types of texts and reduced anxiety due to the
availability of relevant examples. However, this approach
implies a low level of knowledge of syntax and rules
for a specific audience, as well as an underestimation of
creative and critical expression. Scholars believe that the
genre approach is a continuation of the product approach.
The paper provides various definitions of multimodality,
for example: «The process of combining different semiotic
resources to create and denote meaning». The authors
believe that the advantages of the multimodal approach
are different ways of communication. They conclude that a
teacher should be able to use each approach separately and
combine them with each other (Hussin and Aziz, 2022).
A similar conclusion is drawn in the work of scientists
from Saudi Arabia, which analyses approaches to teaching
writing at King Khalid University (Siddiqui and others,
2023). From these studies, we can conclude that virtual
communication as a special way of communication can
serve as a means of teaching writing. However, the study of
Hussin and Aziz omitted written Internet communication
as a subject of study, and the study of Siddiqui and others
did not consider virtual communication at all.

Chinese researchers investigate the impact of the
process-genre approach to teaching argumentative writing
on improving the writing skills of second language learners
of English at university. The process-genre approach
reveals the relationship between communicative goals and
language forms of a particular genre as they go through a
recursive process of prewriting, drafting, revision, editing
and publishing. According to the results of the study,
after the process-genre writing course, students in the
main group scored higher in the final test. The process-
genre approach contributed to improved knowledge of
content, language and rhetoric (Yu Huang and Jun Zhang,
2019). That is, the combination of process and genre
approaches can improve writing results in all aspects —
content, organisation, vocabulary level, language use and
mechanics.

Yin Ling Cheung describes writing competence,
presents a historical overview of the process and genre
approaches to teaching writing, and introduces the
socio-cognitive approach to teaching writing. The
socio-cognitive approach to teaching writing considers
sociocultural processes, thought processes embedded in
knowledge transformation and reader expectations. In the
socio-cognitive approach, students need to understand the
purpose of writing. In a writing class, knowledge should
be transformed into writing. Coherence should be viewed
in a broader sense, and the teacher should acknowledge
that students will encounter writing problems and explain
to students the complexity of writing and the reasons for
them. This approach ensures that students understand the
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macro-rhetorical purpose of writing a text of any genre
(Cheung, 2016). That is, by understanding the readers'
expectations, context and thought processes on the topic,
students will be able to improve their work and understand
the necessity of every linguistic detail in their writing.

In her article, Teresa Dovey reflects on her teaching
of English for academic purposes to Master's students at
the department of IT. The paper concludes that the genre
approach does not allow transferring relevant learning
from task to task. In addition, familiarising students
with the works of scholars does not sufficiently facilitate
writing their own text based on sources. At first, the
teacher followed the traditional genre approach, where
students already know what they are going to write. As a
result, students wrote some unstructured and incoherent
fragments. Then, the researcher redesigned the exercises
to focus on the processes that enable source-based writing.
This resulted in improved coherence, organisation and
consistency of the students' final work and solved the
problem of «patchwriting» (Dovey, 2010). Thus, the best
results in academic writing will be achieved by applying
product and process approaches at different stages of
learning each specific genre.

The work of the Omani scholar is dedicated to
combining product and process approaches to teaching
writing. The scholar says that the approach to teaching
writing should be mixed, because the goal of the process
should be the product: «Process without product would be
aimless and a product without a process would be hollow».
Due to the peculiarities of the English language, learners
of English as a foreign language need to learn how to
achieve the end result through the process of achieving
it. The main stages of product writing instruction are
familiarization, controlled writing, guided writing and free
writing. The advantages of this approach are the provision
of linguistic knowledge about texts, ease of assessment,
correction and commentary, and the facilitation of
teaching new forms. The disadvantages of this approach
are ignoring the development of students' own ideas, the
gap between the student's previous knowledge and new
knowledge, the reproduction of work, and the relegation
of communication and creativity to the background. The
process approach develops students' self-confidence.
The main recursive procedures of process-based writing
instruction are generating ideas, structuring, drafting,
focusing, reviewing, and evaluation. These procedures
form the 13 stages of writing: discussion, brainstorming,
rapid writing, rough notes, preliminary self-assessment,
structuring the text, first draft, peer assessment, conference,
second draft, self-assessment / editing / proofreading,
finished draft, final response to the draft. The advantages
of this approach are: creating meaning, adding and
deleting ideas, the possibility of checking and editing, and
constant feedback. The disadvantages of this approach are
the tendency to ignore content and form, the limited scope
of writing in different genres, and the large amount of time
involved (Khan and Bontha, 2015). That is, by giving
students the task of writing a certain text, for example, at
least 150 words, the teacher can combine the product and
process approach at different stages of writing instruction
by doing this task together with students.

The work of Ecuadorian scientists introduces a dual

method of teaching writing at school. The scientists say
that a product approach should be used with students who
have a low level of language proficiency. Their method
is to first introduce children to vocabulary and grammar,
then do controlled writing. After that, use pictures or
flashcards on the topic to generate ideas and written
notes, then use the notes to write sentences similar to the
model text, organise the information, make a first draft,
correct mistakes with the teacher's help, and present. As
a result, students' writing improved (Abata, Cando and
Toscano, 2019). This approach is time-consuming and the
teacher should be well prepared to use the dual method.
This approach ensures the comprehensive development
of children, as required by the NUS, but it requires more
hours of foreign language at school to offset the time
problem.

Rebekah Shultz Colby's research explores the
prospects of using games of different genres in teaching
writing. The scientist says that commercial video games
include visual, sound, writing, spatial and kinesthetic
modes. One of the reasons for not using games in teaching
writing is the lack of educational materials, including
online communication, on how to teach writing through
games. Most often, teachers use games to teach rhetorical
analysis, new media theory, and technical communications.
The researcher says that the least studied is the use of
games to facilitate the transfer of aspects of the writing
process (Shultz Colby, 2017). That is, despite the
processes of gamification of education, the use of games
in teaching English writing is unexplored, not to mention
virtual English-language communication.

Alice J. Robison sees the video game development
process as analogous to the writing process. The scientist
says that writing instruction should create a space where
you can practice the skills you have acquired and assess
your potential for problem solving (Robinson, 2008). In
other words, this paper reassesses the role of the writing
instructional system used by the teacher. Words, paragraphs,
and grammar are the theoretical framework that provide
the purpose, and writing instruction is the design that
needs to be extracted from the abstraction. Theory and
design need to inform each other and, in combination,
produce the final product — the learner's writing.

Paul Stapleton and Pavlina Radia emphasise
that writing has acquired a new dimension due to the
development of ICT. They provide examples of ICTs that
can help in teaching writing, emphasising that instructions
on how to use these resources should be systematically
included in writing instruction (Stapleton and Radia,
2009). Thus, this paper focuses on teaching «ordinary»
writing with the help of immersive technologies.

The work of American scholars focuses on the
peculiarities of writing in virtual space, as well as the
opportunities provided by virtual space for teaching and
assessing writing. Virtual conversations are a source
of dialogue creation. Ideas for writing are formed as a
result of social interaction through complex dialogues or
polylogues, and the quality of interaction depends on the
preferences and learning style of the participants, the type
of task, the role of the teacher, etc. Writing in this case is
not a single statement of a person (Zheng and Warschauer,
2017). Thus, this paper focuses on computer-mediated
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communication as a learning tool. Although, according to
the NUS model foreign language curriculum, the teacher
should not only use virtual communication as a teaching
tool, but also teach students online communication.

Sam Hamilton analyses digital writing syllabi in
colleges. The author considers virtual writing to be an
integral part of digital literacy. The scientist says that most
courses require students to create and analyze digital texts,
as well as write a group project (Hamilton, 2019). In this
paper, the author talks more about strategies for teaching
the use of modern ICTs, and virtual communication is one
of the components of such learning. However, the study
does not consider online communication as a language
skill that needs to be developed.

I. Elola and A. Oskoz emphasise the need to include
the aspect of virtual communication in second language
curricula. The researchers argue that with the rapid spread
of ICTs, the approach to teaching writing needs to be more
complex. That is, this study shows that virtual written
communication, including in a foreign language, should
be considered as a separate language skill that combines
writing, speaking and digital literacy (Elola and Oskoz,
2017).

Thus, most of researches are devoted to product,

MyEnglishLab

process and genre approaches to teaching writing, as well
as to comparing these approaches. In some studies, virtual
communication is presented as a diverse means of learning.
However, work of 1. Elola and A. Oskoz and the NUS
model foreign language curriculum show that students of
basic secondary education should learn to interact online.

Aim. The purpose of this study is to analyze writing
lessons and online writing tasks in the Go Getter series
of Students’ Books for grades 5-7 of lower-secondary
schools and Focus 2, Focus 3 second edition for grades 8—9
of upper-secondary schools, as well as to present practical
cases of applying product, process and genre approaches
to teaching virtual English written communication to
secondary school students.

Results and discussion. Let's look at a virtual
writing task on the MyEnglishLab platform from the Go
Getter 1 textbook for Grade 5 (Bright, 2018). Similar tasks
in the Pearson series of textbooks should be graded by the
teacher. This will allow each student to receive feedback
from the teacher in a convenient format.

The Unit, which the students are studying, is «Family
and Friends». Let's analyze the lesson that precedes the
task in Figure 1.

er

Listening and Writing Switch to Student view

Exercise 5

Look at the information and write about Pierre and Pedro.

Pierre Pedro
Age 12 11
Country France Spain
|_Nationality French Spanish

Pierre and Pedro are best friends. Pierre is

Close

Figure 1. Written task in online Workbook of Go Getter 1

Exercise 5 in Figure 2 is a model text. Thus, a product
approach to teaching writing is used in this case. Instead
of explaining all the features of the text to students, the
teacher can ask students the following questions: what is
the text about — a girl named Jen; what information do they
see here besides the name — Jen's nationality and about
Jen's best friend. Next, the teacher can draw attention to
the usage of Capital letters for names and nationalities in
the text by asking what students see that is special about
the Capital letters. The teacher can then ask where else
they see the Capital letter — at the beginning of a sentence

—and compare this with the Ukrainian language. By asking
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students to circle all the capital letters in the text, the
teacher will be doing activity 6 in Figure 2.

In this way, students will see that in English, unlike
Ukrainian, nationalities are capitalised. Thus, the teacher
will use the eliciting technique and reduce Teacher
Talking Time. Using a product approach, the teacher will
not be constantly in the centre of attention, as noted in
Al-Mahrooqi and Denman’s research. Exercise 7 can be
used as a stage of controlled or guided writing. Here, the
teacher will definitely pay attention to the forms of the
verb to be. The task in Figure 1 is free writing, the purpose
of which is to introduce other people.



Listening and W

1 Look at the website, What is the radio show
abour?

Internatiohal

ﬁ\ip Day

Call Radio &'s Internationsl Friendship Day
kids' spec 76.

Tell us about your best friends!

2
o photos of their best friends A-C

1Tom () 2 Maria () 3duan ()

s BT Q) ' 0 Read the questions.
Listan again. Wiite a number or a country.
1 How old is Morica? i
2 Where is Morica now?
3 How old is Jack? —
4 Where are Giorgia ond Tonifrom?

4 Who's your best friend? Tell the class.

Me
Listen to the radio show. Match callers 1-3 |y past
|friend
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I can understand and write

NG short texts about best friends.

5 Read Jen's blog and complete the tble.

Qand my
est friend

My name’s Jen. I'm ten
and I'm from the UK.

I'm British. My best friend
is my neighbour, Lucas. He's eleven. Lucas
and his family are from Spain. They're Sparnish.

( Mame | Age | Nationality| Gountry] |
[ Jan the LK
Spanish

Writing

Use a capital letter for names of people,
countries and nationalities.

Use a capital letter for the pronoun 1

and at the beginning of every sentence too.
My bestfriendis jack I'm from France.
Giorgia and Toni are Italian.

& Find and circla copital letters in Jen's blog in
Exercise 5.

7 Write about you and your
best friend.
Find ideas

Find a photo of you and your best friend.
Moke notes.

Draft

Wiite about your name, age, country and
nationality.
My name’s
rmjrom .
Write the same about your best friend.

rm (ten/eleven/twelve _..)

Check and write

Chack all the capital letters and write the
final version of your text.

Figure 2. Page 18 in Go Getter 1 Student’s book

It is worth noting that the entire series of Go Getter
books has a similar structure of writing lessons. In addition,
Go Getter 1, 2, 3 are designed to study and consolidate
CEFR levels Al and A2. This confirms the conclusion
of Ecuadorian scientists about the priority of the product
method for learners with lower language proficiency.
Virtual written communication in this case becomes the
subject of study. And students in this case will be able to
write not only to the teacher, as Al-Mahrooqi and Denman

Writing: A formal written complaint

SHOW WHAT YOU'VE LEARNT
Exercise 8

argued.

Consider a virtual writing task from the Focus 2
second edition textbook (Brayshaw, 2020).

Figure 3 shows that the purpose of this task is to write
a complaint letter. Since a complaint is one of the genres
of writing, it is better to use the genre approach to teaching
writing in this case.

Consider the lesson that precedes the virtual writing
task in Figure 3.

Switch to Teacher

Look at the customer feedback form a gym and fitness centre. Use the information and write
an email to make a polite complaint. Include and develop the points below.

* Give your reason for writing.

* Explain when you joined and how much you paid.

* Explain the problem and give appropriate details.

* Tell the reader what you expect the company to do.

;:(‘z Sunshine Gym & Fitness

""" Feedback and Suggestions

‘Wa are always keen to hear from our customers.
Tell us about your axperience at Sunshing Gym & Fitness.
| want to complain about your service. On 18/11, | pad 200 euros

0 Jain your gym for a year, but | am not happy. Haif of the
mechines n b oy s bron o s, the heraing
rooms are always smelly and dirty and the staff are ruda. When

| complained about the

me

unning maching last waek the

Figure 3. Written task in online Workbook of Focus 2 second edition
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complaint genre.

A formal written compiaint
I can write a basic email of
complaint requesting a ction.

—y

1 Tick any problams that you, your family
or your friands havs had when buying somathing.
Tell your partnar.
1k was past is sall-by date. [
2 b cicin't work
3 It was broken ar damaged
4 Sama pans wera missing.
5 Tho sanvica was bad
& Tha dafivery was lata.

7 b was diffarant from tha description. I,
2 It was tha wrang praduct.

0O0oCOo00

2 Road Emsil 1 and answor tha quostions.
1 Which probloms in Excroiso 1 did the customar
have?

2 Doyou thini this is a formal writtan compizint? Why %/
Why nat?

3 Road the tips in the WRITING FOCUS. Which tips
docs Email 1 NOT follow?

A formal written complsint

1 Opan and closa the amai or lattar formally.
2 Giva 2 rason farwriting.

3 Say what you bought and whon.

4 Explain tha problam ghing dotails.

5 Tall tha readsr what you axpact tham ta do.
& Usa formal languaga with no contracticns.

4 Read Email 2. For WRITING FOCUS tips 1-8,

undarling sxamplas of formal languaga in tha smail.

2
Dear Sir ar Madam,

am writing to complain sbout the service provided by
your company.

bought a pair of headphanes (Modek S&-DV-RED)

Activity 2 in Figure 4 shows a text that is not a formal complaint, and Activity 3 shows the features of the formal

5 Road the LANGUAGE FOCUS. Complate tha axamples with

words and phrasas in Email 2.

LANGUAGE FOCUS

Formal langusge

» You can maia your languags mars farmal by avoiding contractions
and using mara formal wards and axprassicns.

Informal — Email 1
thay dirt work

| got some haadphanas

| sant tham back

You swapped tham

| got ancther pair

Fm s angey

I mant all my moncy back

[ B A A

Formal - Email 2

1" them tayou

Yout tham

1= ancthar pair

5

eesss—
rehund

Othar commen words and phrases

fyou nad mars information

if you mquira furthar infarmation

I want tha chanca to chat
about this

Twould ik the cpportunily 1o
discuss this

Callus

Piaasa contact us

SHOW WHAT YOU'VE LEARNT

7 Do tho writing task. Usa the ideas in
the WRITING FOCUS and LANGUAGE
FOCUS to help you
Loak at the orlina music stors websits
and rad tha custamars comment. Writa
2 formal email af complaint. Indude tha
follawing information:

+ sxplain the masons far your complaint

'+ duscribs what you bought 2nd whan

» axplain the probiam with the product
in dtai

+ axplain how you expect tha company
t soiva tha prablam.

== 1r=1

‘Selact a calegary: choosa from ine aropdown
menu

from your websizz on 3rd March and pad for them
online. They amved the next day, but when | tied them,
they did ot work, 50 | retured them toyyou
an th March and you exchanged them for a new par.
Unfortumasedy, the second pair you sant were the wrong
mogal, 501 ematlad you again and sant them back one
more time. | received 2 pair of headphones from you
today, but when | unpacked them, | found they were
damaged, and they do not work.

am very disappointed with your sanace | do not want.
anather pair of haadphones. 1 would be graveful if you
could send me a full refund for the headphanes and the
cost of sending them back to you three Hmes,

Yours farhfully,
R Barker

our company Is rubbish.

1 got same headphones from you anline but they didn't
work. 501 sent them hack and you swapped them for

2 new pals They weren't the rght ones, so | sent them
Back again. | got another palr from you today and
they're broken and they don'T work.

1'm 50 angry! You can keep the headphones but | want
all my money back now, and Fl never use your store
again.

Rannie

ok

Pleass tall us the type of problem you ar
experiancing:

+ This ks nat the music | wanied

W' sary about tha problom | Wa apolngisa for tha problam

&  Rowritc tha following axchange to maks it morc formal. Usa tha
LANGUAGE FOCUS to halp you.

* My flie wor't play
SUSTOMER = The quallty of sound is low
fm sa angry. A couple of weeks aga, | got a sult from you o wear to + | deieted e fle by misike
3 wedding bt it was oo small. vou swapped Ie for 3 bigger sizs, but

I¢'s the wrong colour and the 21p doesn't work on the wousers. Fve Commanl

sent them back because Ics oo lace for the wedding. 1 want all my ; o
maoney back, Including the price of postage. 4 WSIF£0 COMPIEIN S00u 0T Sarvice.

ve iried fo downioad Adeie's Sibum 21

trrea fimes this month but every time he
chwriosd has nof Gompieted. e contscted
Yo thrse times on 1, Bth and 171 Ap.
I've been & ioyal Gusiomer for twe yesrs

and e enjoyed the music ive bought

BACH MONtN O your S8, Bul Now | want

& refund of my st monis subscApon
PIEESE CAISE Ty SCCOUAL.

=a

1am vary disappointed with ...

ONUNE CLOTHES STORE

We're sairy about the problem you've had wich this arder We'll ghe
you all your money back but we cant pay the postage. f you want
the chance o chat about this, call us on D000 999 299,

W apologise for ..

Dear Sir ar Madam,

‘am witdng w0 complaln about

97

Figure 4. Pages 96-97 in Focus 2 second edition

To analyze the peculiarities of writing complaints,
the teacher can first assign students the role of managers
of a company, institution, etc. After that, teacher can
discuss with the students the inevitability of complaints
from customers and ask them what kind of complaint they
would expect to see if a similar situation occurs. Most
likely, students will mention the politeness and details
of the problem. Teacher can then go through the text in
Activity 2 with the learners and find out what is wrong with
this complaint (progressively looking at the characteristics
of complaints in Activity 3) and whether they would be
pleased to read this from customers. This will give the
students a chance to reflect on the topic, understand the
importance of the introduction in writing complaints and
the context of such situations. After that, teacher can tell
the students that the correct complaint in Activity 4 is a
model text in the complaint genre and, using the eliciting
technique repeatedly, step by step analyze the linguistic
features (they are written in Activity 5) of complaints

English

using the example of Activity 4. After that, consolidate
these features with the help of Exercise 6 as a stage of
controlled writing. Exercise 7, as in Go Getter, can be
used as a guided writing activity. The online writing task
in Figure 3 is a free writing task that the teacher can set as
homework and then provide quality content and language
feedback to each student in private comments and to all
students in class.

Let's have a look at a virtual writing task from the
Focus 3 second edition (Brayshaw, 2020). This textbook
is designed for B1/B1+ level, which means that writing
instruction should be increasingly student-centred.

The vocabulary topic that precedes the online writing
task is «It's just a game». The topic of the writing lesson
is writing stories with a simple linear sequence. That is, in
the task in Figure 5, students have to write a story about
how sport pushes human boundaries, using appropriate
grammar.

SECOND EDITION

FOCUS 3

Writing: A story Switch to Student view

SHOW WHAT YOU'VE LEARNT
Exercise 9

You have decided to write a short story for your class magazine. The theme of the next edition

is 'Pushing your limits.' Include and develop these points:

Figure 5. Online written task in Focus 3 second edition
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In Figure 6, Exercise 2, there is a model text about
snowboarding, but the task in Figure 5 does not hint that
you need to write about sports. This lesson can be split
into two. In the first lesson, the teacher can review the
structure, vocabulary and grammatical features of the

3 Read the story and put the events a-g in

2.7

:hmnologml order (1-7).

A story stz ]

1 can write 3 story with 3 simpi= ]

linear sequence. 1

]

1

1 Look at photos A-F and match them f l: = - :

with the extreme sports in the box. Then discuss 9

the questions. 4 Discuss your own experiences of trying

out & sport for the fiest time

pungee jumping [_) mourtain bking |

) rafting )
vack dimbing [ ] = ater o

5 Read the advice for writing a story and complete the
examples in the WRITING FOCUS with the wards in
purple from the stery.

1 What extreme
rts would you fice to y?
would you never lie to iry? Wiy?

2 Read the beginning of the story. What do you think
went wrong?

There's a first time for everything!
1 dart think many poopls hava boon in a sinmion
lika tha ana Lilly and | axperienced kast wimiar. Wa
warg learning to snowbeard for the first tima in the
spectacular meuntains of Austria, OF courss, many things
5 can go wrong whan you'r now 10 an axtroma spor, but
what hapgenad o uswas vary unusual. Tha old smying.
“shara's 2 first tima for evarything’ is dakinitaly trua basod
an cur axperiancel
Wa'd bocked lassans bafors we arrived, and were both
10 feeling quite narvous as wa took tha lift up tha mountain
with Max. our enthusiastic instractr. ‘Don’t warry' ha
said, *you might fall aver a bit, but you'll kova it Tha
first lossan waw eally challanging and wa fall aver A
LOT! By the and of tha frst day. wa wara completely
15 cxhousted but, as promised, we'd had a bulliant time
and llen tctally in love with snowboarding.
tum,

The following day, Max was demonstrating how to
Ae m_n%‘m lonwed him doven the dlep, ho saddardy

* Use an opening sentence and interesting title that
makes the reader want to read on.

* Set the scene for the story 30 the reader can imagine
what might happen next.

* Finish

ction with 3 problem, or ata

* Telling your stor
* Uz 2 range of different namrative tenses to tell the
story.
Use the Past Continuous 1o et the scene.
We '_were both feeling  quite narvous.
Use the Past Simple = cescibe the main svens.
Ve the It up the mauntain
Use the Past Perfect to make it cear that ore past
‘action happened before 2nother pest action.
W Jeszans befare we srived.
* Use aderbs and strong adjectives to make the story
citing.
at tha botioen of a big bola *1 think its ok ha sid B{*'"‘“’“N"“”'“”"‘"“"
helding his laft leg. Wa called for help an his mdio
and twenty minutes Inter the threa of us were in 2
halicapter heading for the medical centre
2 I'm pratry sure wa anjoyed the halicoptar rida mora than
peor Max! The doctor confirmed that ha had broken his
leg. Sha said it was the firs tima sha'd aver saan leamers
‘bring thair instrucior in far treatmant

I e

* Use sequencers 5o the reader can follow the story.
= the three of us were in
a2 helicopéer
* Use one or twa short sentences for dramatic effect.

W ciscovered Max at the bottom of  big hole.
* Use some direct speech to make the stoy come alie
", lasked Lilly.
* Ending your story

* Think of an exciing. funny or unexpected ending to
the siory 10 help the reader remember it

& Find and underline more examples of the narrative
tenses from the WRITING FOCUS in the story.

26

text in Exercise 2. Then, they can reinforce the features
with activities 7 and 9. This will be a product approach
to teaching writing. The second lesson will be devoted to
writing the story itself.

7 Complets the story with the correct narrative form of the
werbz in bracketz.

9 Chosss the comect option

The longest weekend of my life

Same weekends e special for the wrong reascns.
Last weekend was one of thern. "Afle / Then wery lttle
truining, my best friend and [ attempted our first

. Finally { On the f ing

| warteq fo Jump, but my legs woulant move.
1 (Wsit) New Zealand wnen )¢ '
(o) to iry bungee umpng. |2 mever doj 1t g1 .
betore, but fel guictly contl dent as | welched from ine ground, arut becamas he'd frrgrtten to pack the map. Luckfly,

were 2l 1o borrow sommebody's i poe
An nour later ihougn, 95 1 5160 on the eage of ine b e
Iooking down, | & (resltse) thal a8 fmal Aftaretc mems £ oot we ponchid the flest yest sop.

! We'd fought most of the way about which was the Fastest
confilence * ‘disappear). Tome on Dan! You can do HY Way 1 g inaly /By theenc ofthe fse ey we'd wal
shouled Ine oler jumgers. “Three-two-one bungee'! ... Nelning. foaty-fiooes kiluriaiven sex! wern i raally spaaking bn
each ather anymare. > The following morning / The day
before, we started walking again at § am. and can
honestly say Pve never heard so much complaining
n all my life! * Eventually / Before, we: reached the
&nishing line ater thirty-two hours of walking and
an entire weekend of arguing. We havent sees or
spoken o each other since.

T | .. T have fo gel own’ | sakt. And 5o | i, Ihough mol
guile a5 planned.
As | fumed fo climb off the platierm, |
on a rope and lost my batance. My cry of homar ©
(become)  a  soream  of  pure  Joy a5 |
towards the groand. Thal {be) tha day | &l In
lowe wélh bungee Jumping

elang)

SHOW WHAT YOU'VE LEARNT
8 Complets the LANGUAGE FOCUS with the underiined
examplez in the story in Exerciss 2.

Linkers to describe events in a sequence
+ Beginning: ", wee srivecdiehgor there, {at) first,
e Rty

10 Do the writing tosk. Use the ideas in the
WRITING FOCUS and the LANGUAGE FOCUS
to help you.

Write » story shout trying = new spart or
sctivity for the first time and:
* use he ﬁl"l sentence and title o catch the.

* Middle:  then, later, the? fmoming/evering,
after that/three days, on the third/fourth day

® End: eventually fneaning afier 3 long time], fi nally, in ange of namative tenses o tell the story.
the and « bt stoy win oming sxcing furey

= Other: : the first i L or

27

Figure 6. Writing lesson by unit «It’s just a gamey in Focus 3 second edition

The teacher can use the online writing task in Figure 5
to apply the process approach to teaching writing. The first
step is to ask students the question: «How can you push
your limits?» and use group discussion and brainstorming
to generate and record (on a real or online whiteboard) a
variety of ideas, including trying a new sport. Next, the
teacher can draw attention to the points that need to be
included in the story and give students time to quickly
write an outline and sketch for each paragraph. The
students then do a preliminary self-assessment of their
plan and outline with the teacher. The teacher then gives
the students a chance to write their first draft. At the end
of the lesson, a conference can be held on the first draft,
the teacher can remind students of what was covered in
the first lesson, point out their mistakes or what is missing
(words, phrases, grammatical structures), and the second
project, which will be the final one for students, is the
work of secondary school students on the MyEnglishLab
platform in Figure 5. This lesson plan is similar to the
one proposed in Khan & Bontha research, but slightly
narrower. If there is enough time in the lesson, the teacher
can expand the stages of the lesson. Another option is to
write a second draft in Word and send it to the teacher, or
to write and send a second draft in the messenger, and then
the third attempt will be the final project in MEL.

Thus, the focus of the blended writing method is not
on the teacher, but on the student. Secondary students

are constantly involved in writing. Communication and
creativity are at the forefront. This can help students
develop confidence in themselves and their writing
abilities. Some students will simply model the text in
Activity 2 in Figure 6 (it’s a result of usage of the product
approach), while others will go further and come up with
their own unique story and reduce their mistakes (it’s a
result of usage of the process approach).

Conclusions. The main approaches to teaching
«traditional» handwriting are product, process and
genre, which can be combined with each other. The
same approaches can be used to teach online written
communication. This paper presents three examples of
product, process and genre approaches to teaching virtual
English written communication. The first example from
Go Getter 1 is a possible variant of the product approach
with the learner in the centre of attention. The second
example from Focus 2 second edition is a genre-based
approach with the learner as the central figure, and the
example from Focus 3 second edition is a combination
of product and process approaches to teaching virtual
English writing, where Teacher Talking Time is limited as
much as possible.

Research perspectives. This paper does not
provide examples of applying only the process approach
and mixing genre and process approaches, as well as
the results of applied research, which is a prospect for
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further researches. In addition, it is necessary to answer
the question whether, for example, product-process and
process-product methods differ from each other. If so,
in what way and what are the features of each of these
methods.
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